
Starting the Course: Applied Inquiry I 

 On August 25, 2014, I officially began the road through the doctoral program in 

educational studies at University of the Pacific. Up to this point, I was not sure what to expect. I 

felt more prepared to enter this next stage of schooling than I did nearly twenty-five years ago 

when first entering college; yet, I still had the same mixed emotions about my ability to be 

successful.  Although I have come so far from being that rugged, tomboy from the small town of 

Riverbank, California, there are pieces of me that feel far more comfortable with my childhood 

experiences of navigating the systems of the working poor than to the world of the educationally 

elite.  

 Sitting in Applied Inquiry I on that first day, listening to Dr. Hallett describe his 

background and talk about first generation doctoral students gave me a sense of encouragement 

and calmed some of my nervousness.  I saw how my coursework was going to be purposeful and 

meaningful.  I was excited about the prospects of engaging in meaningful learning and not just 

going through the motions to complete a program.  

 The most challenging topic we covered in the course was defining “good research.”  I 

thought I knew what good research looked like; however, through the course I realized how 

narrow my view was.  I gained insight in how to consider reflexivity, positionality, and ethical 

issues in research.   

 Before this course, I understood the issue of bias in research. Researchers who exhibit 

bias attempt to present a skewed view through presenting only results that favor a researcher’s 

wanted outcome.  Through the course I was able to widen my understanding by thinking about 

the social and political characteristics of the researcher (e.g. race or religion) that define her 



positionality, which influences perspective and reflexivity or how a researcher attends to 

constructing knowledge.  

 The readings in the course made me think about the roles of the researcher and the 

subject and how to define parameters for relationships especially in qualitative research.  I had 

never thought about how a study could “interrupt” a subject’s life history as Hallett (2013) 

described nor did I even consider the possibility of the development of unintentional sexual 

relationships as found in Wolcott (2009).  I also never viewed researchers as “getting rich,” so to 

speak, off the marginalized groups they study as described by Diversi and Finley (2010) when 

they refer to researchers as “poverty pimps.”  I now see the role of a researcher as one that 

should be handled with great care, with the realization of how much power one holds, and with 

the consideration that all interactions between the researcher and the subject will affect both. 

 The course deepened my understanding but also left me with many unanswered questions 

about myself as a researcher. Although I would like to conduct a qualitative study and am quite 

interested in resiliency as it relates to academics, I am uncertain about how I would like my 

research to look.  I know I have much to learn about myself that will affect how I construct 

knowledge.  
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